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A5 BEH L8 A4

B

ot

€ F7€ 7P HEFQ AFole U7t E AFse 249 EARY ad Fe AAE 23 AR
. 94 HdeEdy 34E A 9 g55¥o 13 AURE WEstede 4Fdsey 1 )
A7 SEAA B&Ho 2 TEo] B JBe ER Yok AATLEH FHAAE AFdl A M
3 Agegol2oAe Al ol 2§ AAE FEH o2 &ol Ao Sternbergd] FHFNME A%
£ 2t WA AdE SRS ¥ ohig AYH {8 FANA dojue AH EFIM A& FH3
17 gk aFHY o] o]&¢ AZHOE PRI e o} o2t BEFAFo|RdME dEE AH F

ol MEE 2§ AN AR 5 e 71FE ATt oy dHzNE &

o] #43] @

T AQE A FHE 3 ERANA ARA BEF F A=A} SAt

I.M &

AZre] AF FHE YA oujE YU A
o2 HYHHA Mg Hosa o9 FHE
A =g AlgL 4T Galton# 29 A zfo]H ]
= A 8ts g F4 3 Cattello]t}. Galtone 1892
Y FAAA THLEA AR AF 59 A4
e AAEY F 2549y Moz AT £4
€ /M8t O 4% A59 Aolg UHE
A e 53] A3t Pzto] Wzkste uhgol

2 A & 13F 24E ARE Aol A%
o &% WA/ €yl Qi Agol ¥ AR
Btk Galtond] d7e ZAE 94 Rded
3 olfre 19 ATl U Jide] ZRE WE
o] ket I A g AuiPY Wundte] 743
Ao A8yt 34 =70t Ad 4 A&
oAtk

Aol Mdstd o]F AF7A 100d T A
Fol dig dFe 2 A YoM g HHE &
o 259 g WHAR L7l g AR
7t B 19219 Ao #F HXAFoA 14
gl &7t 147149 M2 g FH & TEY
=4 198630 x 2499 AF A&} 74y o
€ A9dE gz g (Woolfolk, 1993 :111).
Neissere 284 AFg #2E + Ue T84
4] (defining attributes)& X731 3 (proto-
type) & F3 AF& HYseln & ch(Siegler
& Richards, 1982).

%59 A7t E3stn g RAge 2y A
& EE #3e A UAE FEE 5 Qo
1900t 2% 1950dti71A] AFole&n &7
€ F:=82 H935%334 #73 (psychometric per-
spective), oA 9] AA NG E2 A (Piagetian
perspective), A Heldte] W] wal FRAE
£3 4 (information processing perspective) o}]
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A A%E TEsteie Sternbergd 3¢olE
(Triarchic theory of intelligence), Gardner(1983)
9] EEFR 5ol Z(multiple intelligences perspec-
tive) o]t}

B a7 AFAA Ao B AFE o o
ZtA BHEE Z¥3 7 Bl H& Fe Al
A E Fol B2 @

I. Xls0|23 B{H AlAL
1. Me| &85 23 (psychometric perspective)

Ago A Fze AFE AU} M F2
Aol e HEEHH BHAAMFEH ¥EHAU
t}. 1904d TFA HRe oo fFaLEYol
Sagd g gaugg 7] o AsoE
Agsy] A AAE Mg =g Jegd
A Binetd|4 9334tk 25 A% S Galtond
o] 71z #zA7)5d BEH FHoE BA
%1 FAE Aty #39 Hgshe 3T A
A FFog FsY 719, ¥d, o, F9, F
Pate Jog sz 19059 ALY
Simon®} 37 Hx 9] AFAAE TEUH(Jensen,
1980 : 138 —143).

Binete Agol FEE A3 TE ATHAML
A4 olgd AH FHE ATddcdr FEE
23 olE A }EEIAAE HLA IF
o] AAle ulZdA RAE Y NAL AAH 28
gtmolA ole AT T JUHAR THIHR
t}.
AEAH B B Aol EHA &
AE AUZ Yok AA Ao g Hojrt EF
g3l7] Wio] AT Feoglol FFE FFt F
AL YehleA #HHsy] @3t EH, o9

AeAA B8 59 23 AY, AGAA
¥ 71 Ad 7HE “dle] &, Ruh, =4,
o Pul, ol FolM AREF WEH AL of
L A gy B¥Rge “gde, A, £
g, A, A% FoM HEgH vz AL o=
A7 e BEo] $8 A¥AM o A& A
AP @ JdEdaME Agelvt AF, HYolu
232 o 4 A4 B8l A& & AUtk 7
g AsHA 24E &3} A9, A4 T #w
ol Aojrt fI=E w=e  H(culture-free
test) & of2}& ¥ ohda I zolE HAUA
I3 A(culture—fair test) FA] ojF}. A=
AFHA B E7198A 549 &8 #3
A Hakg o ZM (cultural bias) FHI AA}
g 4 gitke vi®olth(Jensen, 1980 : 367-463).
AR, AsAAe A5HA A3 589 FHEg
A g Aoy FHgFEwe A Rolth U
A, 24 dAFe oY FU§E F d58d
o 43Fg Wol W] Wi F47t X 4
WEol & A4/ gk Bl oje} AFAAY
s e(de], #2821 5 HAF AFoA &%
7b 23 Jxe grrt HH2gPA R
gt & AAe AsHTFE vHL Y3 B
& £A2 diiRde 5EE ¥ A5 H
92 XZE gavt At & AsPre A9
A 8L THFE i NFY ¥ 49
AeE olJuz & Alge AH FEE ¥y
ddqME Agdrt ¥4 G2 A (43, BE,
AN, ARAE 5T AHgsof @itk Zo|th
OAA, AsAA A5E 2R AMEst A
A e Fe A7 AT Aoy HAA
= AAGA A FA4H U MY 4T
o dg dadsdel A9 gle ATHA HFE
AHgste] S YAF Lo 2N HEFHoR B
2 Agste dol Ao ooz e



NYaAH Bl Wee FE AAbe 4 2
t}.

HA olFdA ¢ H& A A% (intellectual
skills) & @gA7]7] 9% =203 s g
A& A3t siEEodM AFET Hol I
AA e dAo] g 3shidde] 7d3 %o
Axg NEdste 287 T2adL & FHH
g 2F%E gAGdE Asd T 7198 Foh

24, =3 (reading comprehension), 4, ©o
T g gg 4o gAY F£eEe Yy
F Ue EEE AFHAE ML o8 ol f
o] AENAY ¢ FAE HgoEN FYE
8o 2 IS A ¥ 5 itk EE AF
AAZE gAoA do% FHEEZZaPY FH
Y& AdsA XA AART HEHIE 3}
I, AFAAE 875 Alnnge] dndgd
A s AAnAAF Aojrt A FE Uk
agd s ETEtn g5 Hrld 6% A
£ AFHA o] Brled A2 otz

4 gl
2. OIX| U2 WA (Piagetian perspective)

o714 Piagete] AAE2olge] Ay A
tL 2&F AlAlsk EAEE 472 @ o
FE AYH g o2& (AAT Al dE) A
Uz glow, J#fA A& okFel ol&d 5
& EFsoF dhe olFd W@ o9 H@o]
Piaget2 78 HIZHUh. 19| P@o]EL F7}
A HA nd £Yd THY F A& Aer 7]
WAL obFe 3714 E 88T HRE FUY
el g, 53 Hs FI}REdA 7)E9
4 e e B3E F degde Rl
o 28 FAHoE ALY F e AKH A
AHg 27e 44 4

olr

ke
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a9 Aol WEBOBRE 1) AF
dge] £ sbeA R, 2) AU FH4, 2
Sy, F4EY F 24 £94 F= A4L 3)
TEAEe] Al7LA wolAq Ko Fe AAHEE
Zol  HIYIE2  SH(FFE, 1994 :42-T4;
McNally, 1977 : 90-102).

A5, o} AFudo] F{ouy FAd 9
z3€ £ ezt ZEd Piagets 493
7k&akel Ao daMe FAH dFHME
ot 7oy gt o] Aol otF Y AH LEe
€ FE UAE AFL AT F8Y AL =
§& Aol AdHoL AWLYA LEI=E

BozHolx FEZAL oige ZHoH
& Fv HoEN S (oA BY
33 HYo A e FUUHE) S

o]

oX ml

P

il
.
2Ye 23] A% AUW Zzage
137} e Aoz wHAod AAR o FILS
BA Be FET AMHLE W] WA
At $YsT 2YT T o8 o= vA
o 9% £2RE H4 2 o GAdE BA
SYRTE FAE gk geN FES 58 A
34 wge 33 Jls4e e WA 44
%,

g4, WA o2 WAl ol dolrle &
08 A AF F29) 5746 BE =
HN8e AART 2 2 WA sk2A} Bt
£ AALE s o,

AR, TEPESE G&A AN FEAY ¥
B g8l AW YYYUE gooAt A&y ¥F
¢ 28 47N ALH BFOIR B ©A
o G AXTEY Jl5e FHBAIT Gt
v 324 $5¢ 9viv.

WA, HEF2H RAH 5718 Ade o

Aol olg =8d £ Sle oA F 3 F&q

off
oo

N



%31 3g9 FrE fede BFE
E 35 E5& UgsEiop @

ggo o] BEE
E3le AEPHFRGE Ao 4R E o
o TFHA HYe wHsn &3 L{PH
& wids o} ke Aojth

A, e AMe gl MEFHOR &
$8%5¢ ¥ & UXE ANAF 28I} FH oL
&1, g 3 FFe MEAEE ¥ & U
Ax2 zojop gt d olHF UL FE
3 $4Y # de AEHE 2T 2AY AR
gast oj&g 7t 2 MYAAZY dn
$9¢ a7 84 28 3¢ IAVHA A
449 gaAAEd:s AL T2aFE N,
A, YristuA golA REE FAZ FHY
+ Ae AA7t wEAstE Aol

Age] wad AYo] e EAYE LT 2
. AHA, gddAqA A} Ae Heldh
53] 2] 227) o2y AR Aol7t B
o dwrdoz e 4 F FAH 2P
Fg 2F351 e H&E iy o3l FoE
ot2] 2] U th(Arlin, 1975 ; Ault, 1983 : 74).
Piaget(1972)& o|ZA oA &% Ao
7} 2R olRE AVA MR AgaAth
A 7ML olFo]l FARAN we AFH AFe A
3 Hlxe Aojor BEFETL EHE Aol A
3 A=3 gFo] FTHIE NFH 2¢ &zt ¥
g2 1 HlekshA =gz UYol7l E5E o] )
A7 ARE ddolth. 4 7HdE Aol
F713el et AF F8e AU} AXGE 7}
Holth. ML UL o L FF FHME ¢
g AR, F% EE 7YY Aol E © Yo
7} EFE NIAL AAe AE olHlT A B
oo ¥)-§-3te] M3} (fan hypothesis). A%
A 744 MAvttt A A o] A (professional spe-

QY &
st47e)
A42 A §7 Huol 9

o

cializations) 1 ¥-oloA Za}7t ME & o]
o (714 15-2041) #FAH 274 zedde

A0 2 Piagel Ao 714 BHE M2 AR
Rolth, th&o] 48 Y Gardner? E§AFolE
& ug o] JMd 3 FFdd.

EA, ob59 &3t} A3 « AAF Ao e}
dA 223 Piagete] WEol&L o)z} nte
o] t}H(Baldwin, 1980 ; Piaget, 1972). o] @ojjA
v 74 HHF AF okFH A2 okF 7,
olgelolo N Hie o}FFH HF9 obF hd
(G5-9] obgo] BERE oAl Fole Zol} A}
24) weare) Xjols} wA =% oh(Piaget, 1972).
Buck-Morss(1975) & HA]39e] AR F& 39
ofo] o] & olFERT 49 EE/NJo] e
wdgEi, 24 3 18719 A=EAAY #AeF
71eolM e ofZE]Fte] ofFol NY otF R, 7
FU M A|ZolEo] TA| otgrRT FHtn
e gl
A8 AA wg} o A FE &9
| g2 2+ dd. L2EHYEoty YFUE
£ AQle] HAME & AR BRELFANE

BEME] UehtA ged. a8y dojg BE
Mde $gstA 2gd ot Plagets ol

A& %73 ZAx}(horizontal decalage)d
1, AAE v‘f‘ﬂ"ﬂ’ﬂ 8% Ageldt EA

[

X g3 gloy M2 Fasty &
kel digt Alne d 2Edr] Wi o
A 314 ok (Baldwin, 1980 :

o
™
3
N
X
ox
o
k)
El

AR, A3 FE8E& Hrtshe
ol FAHAsY o5 g FAHIEtn
o|th(Mangan, 1978). Q& w&d
o4 12 obFY THE H4 YrHE 5 v
t}. Donaldson(1978)& AR 9] 4z} <ol
AAY FAAET A8 otFo] AEE 233t

_,_
p
Ha
ok
o

Foam o go >



d 22 e dE RAs 2E9 =23 WE
¢ agE Fu AAE IS Ao vipd ¥
R Be olFo] YL e AL B FAH

Piaget7} 74 ©]&le] o]
BE Add #3 4¥&  ®A(Donaldson,
1978 : 58-62). 4-649) ojdoldA o7} #L
By S48 73 o7 2 AL YA @
. 227 4947 F g g2 F dols)
22718 oAl BoW 90% ojdo] F wule 4
ol7} t2dx ot Iy Fdd F %ol
Eo] voty EEA & F oA BoW 30% A
=g 2o gt olFEe 49A7t 9%
Agold EF 22 AEE FHHoY 3] P
A7 TEHEA & AXE @ A opdI}
e 9T4e 1 gdada gdde el 14
o] Aot

Piaget wgo]&o] AW ol FARE o2
i 2§A MNALE 1E8] A3 Al Piaget®3t
9] 8L (Case, Demetriou, Fischer, Halford,
Pascual-Leone ) Piagetd] wgo| &S HeslA
4 A8 A2e 947 23] ol @ (postior-
mal stage) & 778371 &tH Demetriou, Shayer,
& Efklides, 1992). 843 27 o|F dAE 20
A4 BE wgse o2 Aed 93 A5 A
g Ael Atast Alae] ZJAAH FFGaA 2
# wobo] WAEe GAZ AL U

3. AHXz|25 A (information processing
perspective)

A543 B9 AsAAe AAAE B
eole EFHAAT o]2HE T o] AT A
Fo 2AE 7T F Yok AFe A% HA
AL 2 FAE il Boe 2 d5t
49 A3 AU d5eta =FeH € =

37

$o] ¢Et=Y Ak 84, A T 2HAHL
2 Ag3te ojd AF FEo| oy 7|E9 A
T AARE £33 4 v o obfe A=
& AT AAE Az 71Ee #HAAM TE Aol
2 sAMAR o] FEE 3T & ok o
A A5 hd AEzE FHol Faside Aol
AExE &3 #H9 FFo|rh. Sternberg(1985)
© ANe &9 olgoez FAHH AFolE 29
A %59 3990} &(Triarchic theory of intelligence)
& R

I R 3 ol&L 4% &9 o &(contextual
subtheory) 02 A% & ‘g 7jQlo] od =&
Zta A #do] e A A HEs,
#74& Mdsta, dystelis A EF' 28 H9
3ht}(sternberg, 1985 : 45). o] Aode A5 4
A g} J3e Ao FEHZHA #F (purposiveness)
o2 A, S E3E 4%l t2E AY
FAE e AYdE 747 & & e
A3t glth(sternberg, 1985 : 43-52). T3+ A%
& MY &3 dB(relevance) F= FHA
Aste ok oyt Far ¢ AFE F
37] fsix 25& viFd dc §3 95 3
A2 289 A%E A Fe HES Agd o
3 189 33 AEE FAse Aol EFHo] o}
Yehd). ozt sy Asg Ian £
9 A Hgsle =2 FHY & 0. o
A ZElA & ARlY AFe 29 HE FRY A
oA ZA3W gdEge Aot 181 AFs
3730 #2831 (adapta-tion), FFE 4= (selec-
tion), ¥ (shaping) 3= FFAA FHste &
th Aol #A3d U A, A9, vy 24
871 gEoltt. W A, AH, "ol 74
A7}?

(1) $g A4 P9l & AAAA Fo|A
A3o] Hgad. & A% FH§ PFL EL

O
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& 3FdMe ¥3HE %o € £5 gtk 1
PA A5 FAE A5S =AY AgD f3e
A g FHEHT EHHolor At 7}
o3 Estel M 44 ATE A3 AFe Aol
2 HgE gFolAe, & AR 108 Ax
A Wie Ae] dAlgl dr] EddME o] A
tE AREA &S 3ta PFIE Aol & A
g gFolth. metA 29 XH g dr B
oA, dulle] AFg nF EaolM FAGT
Astd <tdh (2) NF PAE FAAM e
7% Gl A A, HA, B 2 ¢
H A A 2e @78 AYOE AYS b
e A% ZoNE & Ak (3) AH Fd 9
A Aol Al A Aol ddo] ojox] %o
H )12 #AE AdelA 2A HE, 2487
= gk 7bE SR EoldlA J1E AAVL Al
SR oW A RYg fusty, AL ©A] ¢
o AdeA RA AAE wEAY 2-de A
I 2L Zolth. 433e] o2 AJkA &9
€ 3 M8 Busst € & Aelw A4 ge 4
T7F 423 9ol th(Sternberg, 1985 : 328).
FsA o9 ol&2 AY &% o] E(experien-
tial subtheory)olt}. z}A] &ZHo|ut A3bo] AHA
i gFolfT A BF 2E FF9 AH PyF
otz & & gtk AL @ o= FE A=
& ZA| (novel task)ut At3to] FojHE o o)&
HAse FEolu T @ d£E FAU 45o]
FolZ & W %7 (automatizing) 08 8 n
Adste 8¢ FAHHE ¢ & o He Re
EAY 23E AYsy] AsiMe 5230 F93
A Atz7h ot ol AT FHo| uiE A
59 %% AFde AHo] Sternbergsd] Azto]
. 22y AF EHE AT A A2
F oE+E AF g9st e 7t glonz
ZRT £7 Qo wEA FFE] H2e gAE

=

r\l
iV

o

Y

lo

v

o

ez 3

FH oW dd ojn &gl H APdAE 1
dg sted FA4E FEAE o o4 "egw
olAe duiv E&FHoE W Fes} Ay
Ag7t doh A &g FA N AF8)
g Hol ST E A 3o W Aoy @
F Ao @ndE A B4 Aes
A 4G ojafrt Qlojok sHgEER w$
L% A% FHY Aot

HiA o8] o282 A B% 39 o] &(com-
ponential subtheory)o|t}. o] 3}3] o2& BAl=
Fe A% 2e e #98 HEAe A9 38
& & 4954 24 (metacomponents), $°3) 8
4 (performance components) ¥ AAIYE Q4
(knowledge-acquisition components) & 33}
At oo 24 FEE HALse B
v st daled A Q48 V|5 B2 B9
29 g g

BAEA 2he AH0E AHAAN 4E AY
3G 2RE 39 ALAM FA g Ao BA

AEo] £ e o] 2AUAE Fofsln
Axstn 3o FFH 3¢

dA & J=Ue fHste JF

)
i
ok
-0,
L
Az
!
o

o 52
$4 82% $AE Foluz AR AY 2
% 22 A2 3RY AW} 59 AY

Az A =
& ASE 9 B
Fy 2k AAEA 2aNT Be ALdA

ST
SAsge B G PACH 29 e
4gste A15e BIAh A A8 A

& BN 12 BAE d=8
59 Zold Wolg M3t Ao ¥ Wolg B
AFAE, A8 $)2 dehstn gol 9w
Wol2 o} Mlms) wE Rojth



N Y= 24E AR G5H 7dHAd &
Aste AoZ At} {8 JRE AEF
o A2 W& Aty 7IEA Y AZAA
g spAE. 98 8% —Erxﬂz go] Ui
AN E2E of{s U& BS AHE FEV o
& F8AM onlg fFaEVL ?JOE*H A&
5314 sk Aol

A5 3¢olEL @ AH €359 47 54
(H¥sgield), @ AA 859 A5 Ex F
Ae A% AE(FESS &), 282 @ A
AEF FHAHEF 39 o)) g8 AF
2 A3ty o™ qFo] o] A7tA 39 ol&&
yxgd Azd g AFE FAsey @
(Sternberg, 1985 : 317-326). & A¥9 ZYL
QEA Moy HF, EE ARAT Fohe
Aol ot o] A7kA BFe] ik Bk 44}
e Ode dZ=HH (A7 &4 2E
gojnz) @9 Qo ATHA deoh W
AE 2948 Ae ¥ Igaske AL O# @
de d7sy @ Fasd AFE5HEE A
9ed AgA #AOFE MIAL FAIA)E
@9 Qe gy A Ag4AF At B
7] W&o O3 A9 FHstth. Stern-bergs Al
7tA &9 olEg BAY FRE 7 UAe AT
e B7bsEn A7 &Y 84 F URE &
AE F 9e A7l b2 F7d 3% =78 29
& AAL 7hsd Aolgta shATH(1985 & 312).

T3 3olZ e Al 39 olBelAMY HFE
3o & MUY A5 e FHshe WL LesA
et Ao dAdEA 44 7lxsd AF
£ H7}, sk e AZel7] HiEolth o]
FAAA B o 719 AgHre AHBF] 4
ojubes A8(#7 U A, 49 4 ¥y F
A% 39 ol&), A7 HAAE dFE vY, 1
P31 AHGE AAEA 24 Jl5d @A} A

39

4T 5% 5982 7%
&z 2AE 1 l,’V\TZ]-(Sternberg, 1985 : 336).
FEAYEH #Ho] BF FE AAe 9F
Ao Mo BFE% FHE ¢ F UAEE =
33, FAE AU B3 AP E B
B&E dlof e Aotk A, AFEEL 7}
el A Bg# dAgfsiojor gt mIUA
£3 A% FH Z2aPE 9ZH FEF A
/[E8E Azdte AL FRE Aotk AA, A
A} 85 #3g 2N 2AY 3F o2 Hesd
FedE BAFL Slde Aot “2/3+3/4=
()& Fed o9 #4& AXEN @€ e
A SAHCR A48 ¥WE £ ddE dE9
78 A%t g5 284E Folv A
] Zloltt. vlA, A& qfe] AH & ‘?MM’ 344
2 AEslsted ol FHEANY AR Utk
stgue] UL ga @A tﬂ““‘l 89
Aot AAEAMe 2 FAY AT &
o] Ho| b4 L ol&F FEel WMFEXL

o

fo

32 I‘-iﬂ o jo

2|
o
ojAe} A BHEY tIE AFoj&o 2 Cattell
(1963) & %<& GEAS(lid intelligence) 3}
AR A5 (crystalized intelligence) 0.8 U ch
FEAToIR Lol Aol FFE WAYE
A ARed, 9%, A9, x4, 3723 9%
F2 AAHA 8909 4% ¥ AFoE MY
4, A1, 38, F4H 4 94 58 7 F=
gtgsde] #AAHE Aot Wi HAYAF
S A% F AAEFHA 29wy FY, £3, 289
3k Z3 wrorn E&|(reading comprehen
sion), 4] FAFH AHe Y& Ee AH
Ae § AAgEHANE 943 P ‘&ﬂ]ﬁ}t
Aol

Cattello] &J3}d d&o] F7ige wat 373 F
A 89l ZEHE Fxtet 4F

o



40

B AL Frtshy] WEd dFol gotddl n
2} FEATE AadAT AHA L BdAY
238 F7tgth

Guilford(1988) = 3x19¢ ABFZE FA3}
Aty 6F79 =ZZ(operations : H7HE, T
AL, £33 Alx, 92171, Z71719, A44), 5
259 & (contents : A|Z+3, HZH, =3,
ARH, AolA, FF3H), 6579 Z3(products:
@, /8, @A, A, 48, §F)2 o|FoA
A%o F2& ulx 1807 (62& x5 & X622 })
o] HEE Wolye XY THE}UYG. Ie
FE 5o 71E AFAAE F2 doF
2A%e AL ARoH e 298 34
& 4 e AALe] gl Hasita gt

al
ZF8 ohJel AAH LEFEAAR A%
Ao 2R 23Dt (the zone of proximal
development) 7N'del| o8} A5 & Hstzn F4
ste] fop(Eem], 1994).

a3y B2 AF olE FAAM 2&d M B
a3 AAE FE A& Gardner(1989) 9] EH g%
5

o9& Jenseng AEg AZo] & w3 A
o2 BT, Eysenckys HuE &Aooz H
A5e ¢ 4 Yok &gr}. Stankov(1983)&
Z9)(attention) 7} A% LA APo] Yvn
3EA FoE FHA AFE FHY F U A
olgtx 3tgth @A Vygotskys A%el #A @

_/‘T:

&

4, E8IX|= 0]2 (Multiple intelligences theory)

Gardner(1989)= 3 44t 58§ /M ske
71EY Ao A AdH 2% i Wu 2
A golA F8% 7|€H 715 E AFEEC] oA
Adstn FAAT et #FE AA Al oA 9
A BAL 7M. de doFyH =d-F

g3 72 gudlgore &1 7EY A
% A4, AAE AAAE AUAA x|

] = [o] (o]
1 9 e $EHE A ART

ZAojgtx gk 1AM A& “BA #HE Y
I JRGA drle od Z#E HEo] de
>8" o8 #elsta(Gardner, 1985:5) HAH
o AF #d FH L BE T HAsAGA
A deide A28EQ FA, AdF &4, 3
ol ok, 54 A (idiot savant) L B
AN Yeite 55 AFE, G AFAAAN
Uehvde gdd g, ME OE E59 AFd
A HAGA A71e AsE, 28T AvY 2
B4 A5 5& £A%lY A% F/E TEHA
t}.

Z AIZE gadA FASE dojst wel-Fd
2 Bopo] Auxz] AR opde} vl Eok(E
%, 2o 227 §)9 BEE Agde =7
(domain-specific) FEA g AAE zZx Yot
BI AT A &FE A2 SHHA 7749
k2 vhE ¥ & ool dgste TR AsE
tp23} o] TFE&%HGardner, 1993a: 17-
25).

1) =9-49 A% (logical-mathematical intel-
ligence) : =8}, 8}, =g Hope] HAEAA
dAHe sEor 4, =93 Aas add

Roe

o e

2) o] A% (linguistic intelligence) : A]¢lolnL}
29, AN dEive AsoE 71EY
5 AAAM Y o] 291 (verbal intelligence) ol
e o3 A, B, o], 283 Aoje

02 71%¢ g ddste vEe 29

o
|
J
1

o N

>
fets

=

3) &¢ A%(musical intelligence) : =7}, 4
Z7}, A7, AR 5 Yt AAN AR



+943 AFg 2o

4) 37+ A% (spatial intelligence) : 2%7}, 7]
&7, 22471 Blg7tdl AN SAEHE ATLE Al
Zy, 374 AAE g8 AZsn 2 A4E W
£& & WY, JAAA & F e A%
o|t}.

5) $%774 A% (bodily-kinesthetic intelli-
gence) ! EFNF, T8I}, Al AAN v
E AR A A4 3L A §A
i BAE $HAUA dFe Asolt.

6) @A A (interpersonal intelligence) :
A E A&7} 4F B, M7 U, 23
gel 29 2 Fm, AM7E FlAA BAHE
802 A8 R %(social intelligence) 2%
etk 7H4, J9, &, 29, °oJ% FIA ©
2 AZEY 7%, 714, ¥7), dEE Z Hod
1 HA3 d3te $Yol7I® 3t

7) MQ1AZ A% (intrapersonal intelligence) :
FuQ, A e F 43 d2gde A, A
AF A P58 F 2-se ARAAN 2
Ade vHo2 A9 =Z(feeling), BT,
£7], 3%, A%, 4 5& F Aqdde Ase
o} o et

Gardnere 2z} A¥E 1800t FukRE
190080 Fwi7tA Hlny FARE FY%LD 7
(99 A% &£4¥= A. Einstein, TS. Eliot, L
Stravinsky, P. Picasso, M. Graham, M. Gandhi,
S. Freud)d #idig JEEY §& ¥4, 159
oL AFPTH(1993b). £F 1 A% (in-
telligence) ¥ #A=(talent) & T L2 7138}
B, AsE AH ¥ FE(product)o]z 77
(process)o]i  FAlo] ul-8(content)o]w e
(style) 24 o] %5 ojngitty £o.

Gardner(1993a : 12)& D|ZALE7F A7 H
7 (westist, testist, bestist) o] At273¥ 9dun @
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g Ade =d4 And 3 Al § AT
Hwestist) E 71FTE F8F Aoz AR=
Helt}, ojgd Agel FLI AL Aoy
A&o] Frsjor F 7Hx 9 HAHFE ol EH
E AT A4 F 71829 34 =780 34
3 &5t FAstn F8A13E ¥HE EFo] o
T 4L st ¥ F8Ade #"Aog
(testist). AwAl AL RE EAe 5HF @
¥l (bestist) (718 =2]-48]3d Atael ZL)d
s 2 Jtesida L AQH o A7
W3] fgst

Agold & AN FoA}E ATY 59
(capacity)o] B2 ¥ AlfdMe =Y A%, 9
3 A%, de AFT 43¢ & o neA
E3td] wat 2w F/7F THA Y= o A&
F Aok 28y ojgd RAEL A9 TR X
e Ao2 & 7 don gy A7y Ay &
& AAAA w2} RAA2GA 7Y W HH
& AFd FiRe 7HAHZ A HGardner,
1993 : 45-46).

AL HadE333 dAAAMY AsEg o
A B9 %¥(domain-specific abilities) 2 ¥ &
3, gy AtS] § TAY AelM 4aH 7]
T2 2 £ e, AAZ grigle 854
A 2 ALgste 8 E @t £F o
L g 7Y Ao qxA JFE 3¢ e
Ao FEL RojAH, &2 e A% FFH
o gz gdad. /¥ £3, o AL 923
dHRE desied ¥E ATPA AFL B
A3 Jebdo. @8 e FE te4E o
ek ANy FAH Aso] duit d¥EE F
veAe B4 <Ude  LolHGardner,
1993a : 48).

de AF %9 Fol(domain/field) & e
. Eoke A AU Awol 7lse 3
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gEoju J1ed 99¢ ongd A 9
oke] FF e o= Rolg &9 AT 7%
LAy o Bof QA ulo] &Y EE
St x5oo] 5L NFE, AfAE ddB
A Neg, e AR FTAT, ALEA
A 28 2 do A F712 Q2 §r
g Bokel @50 sty oY AFE LB §
% o] @A £79 AFx A Hobd AFH &
FoA FEHoZ A48T /M £52F AT
& blo]2YU2ENAL, F£&3e I Al
Az J8z €% AFdAz e Agold
AZES A9 dFMA FHY AsS EF 21
As ANQlel wet, Esbe] we EE| o= FF
o AFol ¥ ¥ & Yo ME g Fie
5ol 4% Ag3te Wx AY &3t w}
E3 o]zt @ & Ut

g Ae g Ad ARE

1
o)gA TE3e Aol

o £ ML dr

g A%Ed ¢
BIEE ¢ F U
. gE A5 glolx FatelA, 27T &
Aol Sotoll A, EEoA, HE A, TG
A 4R g4d Ass dste AEEE BU
$29 Hee 247 g A AAV Ree
4 4 A7l WEelth

BPAF ol2oA AT FHAYYL 3-44 obF
g9 A% WEd &% 2ede F4EE Proj-
ect Spectrum(Gardner, 1993a : 90-111)& %3l
golg 4 Utk Spectrum AdE GIFE FF
9 8% FUE MRS }FEFAAN THA A
59 ARE Fed I FFY LSS A
2 vasA st $ERR Ve =93 249
3 74 NFg LHIA Fd. G4 ool
T3l olopy] e AoAFH A4S £
A ok 1A Zgg 95 BA e AFA
daMe 37 £524, A 4 Ase 2¥
g & Aok @A 749 e A WEL )

&
% 1o

A

o

Z9| AYHA B ofd 7AZzZ, @3], 13
agl7], &F71, Bele &% #F37] F 0@
HopojA thgd oz Y.

Project SpectrumdA+= 2z} oA olE¢
252 /g ¥ 9 BFoEHEH 1EFUA
ol o] H&E W olFg I FFAN ZHE
7H otgo s, 1RFHA o5t HFE I o}
58 2 94944 FHE A olFor FEIA
2N8t 1 2 o 2o 1) AY ZE
olgo]l s e 1 olde AT YFdAM ZAH
B dHe Ad Aoz Jeigt 2) 7 Zdd
A g 157149 8F 4L AZ o]AFHA AF
8¢ FAstn Ao 3) § IYgMY FHLE

& Y9 F& FAIE sz, Pz
gk 4) o] 2 e B8 I FEVF €
A ZPA otFe AFd AN FHE Fokd
+ At

2345 oge ndd stad Bad FAA
Mg st gtk 1) g4 s #HH 5, iy
e el AE 2w, 2) wifet 2 RE Ae
ooulg & g7l Wi BrhgsiA e AL A
gaof dote Rolth o2 714 e} Gardner
= hea & 9l FA8t A (individual-cen-
tered school)& T3 HGardner, 1993a : 9-
11).

AR, GoFs Bofe A MEgozn 4
247 A dAstd ga &4 AgdA A
FE & A s @ AFFHE oM E
RE Foio AFd #AL 7V Hoe Ao
-8 5 7180] He £oko AFd FHE
1 Utk 2 oy & iKe F YFE
712 Bole A%& Miste Aoz, € F8E
e 8ok 71 g #AY &5 AL M F
o) st wre] FaoA FIste Ao AFa
o Bolt}. 28y Gardnere £9, &%, A7 #

ir 4



A 5 9E Eok Ak JEATH go] Fx
oo gty FAFC. oFd Hope AFE
et S Za A AP 2, e
3 APl 4FE & A7) H&oldh

g AQYe o= WA AL FRE de
o] oildh. tiEE 4L HA4F FrHA o
Ao A FA F8E 3 da FEoA
ZAx AN E7l AP e & ot #A 9
AAH a7dte B8 Y9 odstn wAL %
A7 $& #AE e § 487 A% (prac-
tical intelligence for school : PIFS)o] #g3&t}
(Gardner, Krechevsky, Sternberg & Okagaki,
1994 : 112-113). waty AF7HA| ¢k 2ol &ge
A% AW Aeg AL FudN FHE Est
W Agol X, X3 AFe] ¥z 1FE A
o] ofgt A ¥F Fobg MEIF AL & Y
A LHEE AT 248 TEsE dYgo 4
7] 2 g3 AdRoA 438 F U=E
ok gtte Aojth

A, A A gaeMe mAte HE3 7
TE AT gudAg dag. AdF4d g
HARE 1) 7189 =g-58 497 dol99 &
Bz 230 ohd ke 23 YU ool
49 A%5e 24T + Yolok k. 2) YA
TZE&AH L dAsE Zu A (student-curriculum
broker)7} Hojop #ct. e H AEig ZR
2 #de HAEY asHyAHd 44, &4
Ao & 7|8E ATE & ook @k
(Pintrich, Cross, Kozma, & McKeachie, 1986).
2LEES} B AFAe A5 5L o
S3 A4 de 24, Ade gAY 4
duEg wso ke Aeold. 3) Frmet A}
32 d4d3e Zv) A (school-community broker)
w2E ¥ 4 Yolok BT H@oN FHo By
7158 AFE 4 gl A A7 289
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Asg THYE & UEE 57|38 E ATk &
.

EdA s ol&o] @AY Faufe FE AA}
g3 2ok H¥ddle(infancy) & A g o]
1 98 (raw intelligence) & 253 Yo 59
(raw patterning ability) 02 Yelhdr}d. Lo} =
T 2gY ERoE 4A Py FHOE,

AL 334 EAE 44 AYste §E€o2
Eld 4 it o] 93L& & @Al (childhood :
Rgtw Ahd A7) eMe 44 AA (symbol
system) 2 Wit o] XL Lir|g 4
710 AM, 9 Ase =#fdA, T ATL I,
TG A%se FEdold & FA dehdth
o] Al M otFe Aol Td¥d 4 AAE
FaA debd

& @A (school age: &, %, I A]7])e]A
T 4 Aol AT AAAAY tjEe] ZZe E
7] A (notational system)Z Yepdtl. 82
=Y-48 %Y, A=(E)AHNL 37T AF
9, 2371¢ ¢7le dojAwY, &% Hrle &
AdA 5 24 A AAQA F7] AAel.

Eo2 Adr9 A7) (adolescence and adul-
thood) ol ZFo] uti] ZHYPEL T A&
3 Rgoz FPA oFH FHe AdY
Aol wet #HetA, Fevl, dateld, EFAF
9 A4 E Ze ot o]¥A AF dE @
Al e} Z7] & e Jepdr] dite] A
9 F3% ¢ Fse s dA0Y o
2. R 2J7Ae obF QY 55
Ergt FE g #Aste Al ofFo welA
v 29 AT ol £933A =3vde Fe4x
AL 2FA] G F4E Ao

Gardner(1993a : 47—48)& o}§7]d 873 =
A & FAe B8 Aswdy Ao shEdidn
2ok dee uo|gULE 2277t FAF vt

H L ol
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o] 2¥ n4'Y(Suzuki musical training method?
5 %Y, 1987)9 st oHMFEH o A%
(g S o7l AF] 2P &4 58, 2
% 58, obge] #1¥ & Ae =d9 #HY, =
3 ol gd 2% ¥4 5)& Fol AY dA HE

3% st9jole

contextual subtheory

Ay o A9
NN ¢
g
4

EEAFol

Multiple intelligences

=d-78 A%, Aol As

aABA AF, 4 A%

TEIL A%, T A%
NAAZ A5

L)
7Y &9ole

experiential subtheory

-« Ry -

wE
iz
dlo

o

]

(A3

J
W

1
AAEE Sdole

componential subtheory

AoEA 9
" NN

24 o A9YS 94

(a8 1) 59 32012n
EéiXl=0129 S82%
(Gardner, Krechevsky, Sternberg, &
Okagaki, 1994 : 110)

2 ¥ e Ee g2 e o

o Lo
=3 o
o] HIHUSTE dv AHIHoE U4z

< F 3 A7l BIIMAY 420 27H
. o] A7le RE olF e AZ(AY AxY
@ Ax)rl dashd HEE Az PP MNd
g g get g2y g 2= Ax P
g #e Ao Yot

FH BEEAF ol&L Sternberg?] 3Yolgd
Agstd AH BFE dHEVIE U (2E 1 B
).
Gardner AH319] o] 29 3t F4:9 3 (Harvard
Project Zero)& A& 33 oy AF7AA e
 EgAs olgy FAFoRE AA A% FF
hioe AAZAH dHolv dA wEEH B
Hexet 22 Adstd A} gve Hoidh
X, A8 Edd] g g Aol Bz
o g g 2ol IFA I A5 %
A sty 28Ho2 F4F & ALA &A

t}.

N

m. 29 8 #2

AR AHE HEE 2osd Y2
BHL A5e dut HE5EeE By ARY A
A whgo] AlixtE WHsiedE 4Fsgdeyt
a2 AR SgAdA BEHoR 28] & 7
e d2 Q.

AALLEH AHAME w-Fd G
AJaE AEst 53] #H5ta oM 44
Hat R8s 2gEe, 3714¢ 84 A2E
Fdude Mg sldE gou s g s}
A AF Dol EA Wi 4F 5

e 2%3 AAE Zed ofzigel Atk 1920



Jddie] Piageto] 82 =E-Fe9gd F3HA
dokor} Az oo FAEGTI} B o]28
A olge Zo] YojAxn FAHMFt 2HA &
g-4g gho P 29 Aol 7)o
TEH AAE 27 44 4o 3 olfE 2
& Hitolu 8 &g e =dF AnneE
He Aol obx A, &3, AF, 4 F A7}
A g 8180 4% X7 otk & o
E olfe 19 olZo] HHEZAH FFH o
AH FEd W A% FH 3 (context-neu-
tral) B4 51 old g} 19 W o]
Ne A%(EshHT #Aglel duistd ¥ @7
o) Fz& AA37] gEo|d. 18y B&HE F
A ¥t dojue  @dolth(Biges,
1992). Ae2A3d FHFH AALLEH @A
a9 tae gt Ay FEE 33 REA
o2 Hosy 4T ¥ g AT AH F
% A%4 8¢ WUl R&FHE AEY /3
& whds] 717} ook

Sternbergd] FHAME AFg B HA A
339 & ¥ ol AT fE M Yo
e A% gFdA AsE FAstuA @ 2
G} o] o]8& BHH OB EEsV|de otF o]
2. 714 A EFAA o doprt ARAE &
A9 WA} pesitty Sx FASE FRA
g 9AY #3& FHdY FggaAse] FAA
AR A ol AEHoE LY & LA
7} ootk Y AKEFE 5T G AF
Mg SwoA o}z BFAF olgTd Fustn
ggstA Rt

BT ol2dMe ddd AF w89 AL
€ BEARAA A= & de 7188 AFsL
Jou FAZME A el YA g2 MY
Y ZAE g gu @A oA9A &, A
1 & QAeR 7}t Aot FH o] o]&e A

-]
=
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“*J

gte] R REE 7N (school reform)str] $i38)
Gardnere &9 v/l E Az 1) ¥
7} g @A o] FojA e Hrle FIIA FFo
A A ARJAAE Zohlle AR Sgate] A
TAM AT P gotstd AHE nyelE
o g 928 Fe Brlolojok gt 2) B
#A A g 2EY 2 AR GHE 1Y
ol &HAHL FARL FHE dok Foh 3)
FAIR & BALY ARA L5 2AE FHE
A FAdHol gt wAlY] wdE A IS
Adg MAsol gtk 4) AHALE e mie 3
o dAdEe 2F 7S gt F2 EFEA
g ZA5E g o9l A JR(UHE WEH,
714, AE 718 5= 2585 F83 4%
& djo} gk aHAM SrdA RiE 28713
© ALE7L 2o dht.

g

AAE oA B BE3 Edo] 8 ALY
% AT AT 2k FolA wolgAE A
247] 99 $2E ¥4 ngAReH A4 ¥4
A7 wolgd @&l olgeA FOEM Bl g
ol AA2YT EAL Holoh 4B UFo
£% g “UE stz 490 =2 4 =S &
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(ABSTRACT)

Conceptions of Intelligence and Their Implications for Education

Shim, Woo-Youp
(Chunchon National University of Education)

In this article, I review four conceptions of intelligence and their implications for education:
psychometric perspective traced to A. Binet, J. Piaget’s cognitive developmental perspective, R.
Sternberg's triarchic theory of intelligence(information-processing perspective), and H. Gardner’s
muitiple intelligences perspective.

The psychometric perspective on intelligence has sought common sources of variation among
people and identified these sources as a unitary psychological atiributes, or factors. But this has
relatively little implications for education. In this perspective, definition of intelligence is not clear.
Thus it is ambiguous to interprete IQ score. One more problem is that it is difficult to eliminate
cultural biases in 1Q tests.

The Piagetian perspective on intelligence has focused on delineating what those cognitive struc-
tures might be at different stages of development and how they might evolve from one stage to
the next. In this perspective, 1) individual differences in the same developmental stage is too big,
2) children’s cognitive development is different depending on thier culture and socio-economic sta-
tus, and 3) some test items of developmental stage are not appropriate and underestimate children’
s cognitive development.

Triarchic theory of intelligence is comprised of contextual, experiential, and componential
subtheory. It helps students finding merits and demerits in terms of information processing, and de-
lineating process or stage of information processing. But measures are not available yet.

In the Multiple intelligences theory, Gardner uncovers seven kind of intelligences, which might
change in different culture: logical-mathematical intelligence, linguistic intelligence, musical intelli-
gence, spatial intelligence, bodily-kinesthetic intelligence, interpersonal intellignece, and intrapersonal
intelligence. Individual-centered school based on this theory, students could find their strong and
weak intelligence in terms of the seven intelligences and use them in learning. Of the four, this

perspective is the most relevant to the educational innovations.



